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Abstract
The purpose of this research was to develop a lifelong education providing model for
‘out-of-school’ children and youth by community organizations. It was a qualitative
research by using participatory action research or ‘PAR’ as the research
methodology. The field of study is Subsinpattana Community, Samaedam district, Bang
Khunthien, Bangkok, Thailand. The results found that a lifelong education providing
model for ‘out-of-school’ children and youths by community organizations to be
consistent with the problems, causal factors and needs of ‘out-of-school’ children and
youths. The model consists of five components: 1. Beliefs which involve the potential of
the person especially ‘out-of-school’ children and youths. The beliefs comprise;
philosophy, concepts and principles, 2. Contexts of the model; background and
desirable goals to be achieves, 3. Participants who have been involved within the
model; target group was ‘out-of-school’ children and youths provider was community
organizations and community networks, 4. Lifelong education plan; contents related
occupational, theoretical and practical skills, learning activities, learning resources
and evaluation of competencies, and 5. Lifelong education approaches consisted three
types; formal structured, non-formal structured and non-structured. The findings from
the observation after providing lifelong education activities for ‘out-of-school’ children
and youth by community organizations, they were positively changed; 1. having
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enthusiasm, 2. expressing more openly and expressing an opinion with reasons, 3.
being responsible, 4. having developed knowledge-seeking skills, and 5, being happy.
Keywords: lifelong education providing; ‘out-of-school’ children and youth;
community organizations

Introduction
In Thailand there are many children and youth who do not complete the
compulsory or basic education, ranked as the fifth in Asia and the second
highest in ASEAN (Ministry of Education, 2015. According to 2014 Education
Statistics in Thailand (Office of the Education Council, 2016), more than 11%
of 3-17 years of school-age population (approximately 1.44 million people) do
not enroll in the formal education system. However, in the academic year 2016
about 105,000 (less than 10% of) ‘out-of-school’ children and youth return to
the non-formal education students (The Information System, Office of the NonFormal and Informal Education, n.d.). This circumstance will affect the
population quality and the development direction of the country in the future.
At present lifelong education is being implemented to promote
education management theoretically and practically. It is one of educational
approaches helping children and youth, who have formal education limitation,
to learn and develop themselves. This study consequently focused on a lifelong
education providing model for ‘out-of-school’ children and youth by
community organizations, whose roles and contribution are prescribed by law,
because these organizations understand their own problems, and are also
familiar with their young people.
Objective
To use a participatory action research to develop a lifelong education
providing model for ‘out-of-school’ children and youth by community
organizations.
Method
Research design
This research was a qualitative research by using participatory action
research or ‘PAR’ as the research methodology.
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Participants
The participants of this research divided into 3 groups were; 1) ‘out-ofschool’ children and youth who live in Subsinpattana Community and their
parents 2) the community working group 12 people consist of 6 voluntary
people in the community, 5 community committees and the researcher and 3)
community networks who involved in the participatory action research process.
Instruments
The instruments used in the research divided by the procedures of
participatory action research are as followings:
1. Planning stage: the research instruments were 1 . ‘Out-of-school’
children and youth situations survey, 2. A guideline of a workshop on
participatory community planning for establishing a vision, and a framework of
lifelong education providing for ‘out-of-school’ children and youth by
community organizations, which were constructed by the researchers and the
community working group. In data analysis process, the survey data were
analyzed by using descriptive statistics: frequency and percentage. The data of
a workshop were analyzed by using analytic induction.
2. Action and observation stage: The research instruments were; 1.
observation form of ‘out-of-school’ children and youth participation in lifelong
education activities, 2 . unstructured group discussion topics to evaluate their
satisfaction and ask for suggestion on lifelong education provided by
community organizations.
3. Reflection stage: The research instrument was focus group record form.
All of the instruments were checked the validity by experts in lifelong
education field and ‘out-of-school’ children and youth field. Then the
researcher edited it according to the recommendations of the experts before
using it to collect the data.
Procedure
The researchers conducted the field research with people from
Subsinpattana Community Organization for 12 months (August 2015-July
2016) by using participatory action research as the methodology which were
four stages of PAR cycle: planning, action, observation and, reflection
(Kemmis & McTaggart, 2000) as follows:
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1. Planning stage
a. Studying the community context.
b. Surveying the situations of ‘out-of-school’ children and youth in the
community and the neighboring communities.
c. Conducting a workshop on participatory community planning to establish a
vision, a project, and an action plan of lifelong education for ‘out-of-school’
children and youth.
d. Outlining a lifelong education providing model for ‘out-of-school’ children
and youth of Subsinpattana Community Organization.
2. Action stage. This consisted of producing the lifelong education providing
action plan for ‘out-of-school’ children and youth, and implementing two-unit
plans: ‘Self-Discovery and Career Exploration’, and ‘Developing Important
Occupational Skills of the Community’ to educate ‘out-of-school’ children and
youth in June 2016 for three weeks. The research instrument was a Lifelong
Education Action Plan.
3. Observation stage. Along with the implementation of a lifelong education
action plan, observation was carried out in order to find the results for
developing a lifelong education providing model in the future.
4. Reflection stage. The results of the observation and group discussions were
considered in order to draw a conclusion. The lifelong education providing
model for ‘out-of-school’ children and youth by community organizations was
also examined.

Figure 1. Conceptual framework
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Results
Community context
Subsinpattana Community, located in Bangkhuntien District, Bangkok,
Thailand is in a suburban area. The tract of land is owned by the Crown
Property Bureau. The community was founded as Tangmanee Community in
1992, and changed to Subsinpattana Community in 1998. The population is
tenants who are allowed to rent land via land allocation. In the community a
detached house is usually built. Currently there are about 330 households and
2,086 people (according to Community Survey 2014), consisting of 1,188
working-age people, 727 children, and 171 elderly people. Most of them are
workers followed by housekeepers or unemployed. They are sellers,
government officers, state enterprise officers, and government employees,
respectively.
Regarding to the environment, the community are comprised of public
spaces, residential areas, and wastelands. There are not any government
agencies, schools, hospitals, or religious places. Only community health
volunteers survey, report on health and hygiene, and organize healthcare
activities from time to time. However, there are grocery stores, cooked-to-order
shops, and Internet cafés.
Concerned with community learning resources, they are comprised of
places: Community Book House, agriculture demonstration plots; media: vinyl
public relations banners displaying different activities and projects, community
radio, and computers with internet access; individual or groups of people: the
local wisdom elite and community development activities: To Be Number One
Club, Subsinpattana Community Housewife Group, Community Health
Volunteer Group, etc.
The findings of the ‘out-of-school’ children and youth situations
From figure 2, the survey of the ‘out-of-school’ children and youth
situations in Subsinpattana Community and neighboring communities, the data
showed that there were 52 people with more females than males (female=29,
male=23). Most of them were youth aged 19 to 25 years (29), followed by a
group of 15- to 18-year-old children (19) Children under 15 years old were the
least (4). Regarding to education qualification, the most were dropouts (21),
followed by two groups of young people who attained education qualification,
but did not further their study (those with a secondary education (16), and those
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with a primary education (13), respectively). The least population was illiterate
(2).

Figure 2. The survey of the ‘out-of-school’ children and youth situations in Subsinpattana
Community and neighboring communities

The findings of a workshop on participatory community planning for
developing a lifelong education providing model for ‘out-of-school’ children
and youth
The analysis of problems, factors, and needs of ‘out-of-school’ children
and youth revealed that their problems were computer game addition, sticking
with friends, not caring about society, loafing around, getting tired of learning,
engaging in risk behaviors, not having life goals, being stubborn and
disobeying their parents, being childish, and depending on their parents.
Additionally, there were four factors affecting on the ‘out-of-school’ children
and youth problems: family problems, getting tired of learning leading to risk
behaviors, unsafe school environments, and brain disorders and body
impairments causing learning disabilities. Furthermore, the ‘out-of-school’
children and youth needs were to continue studying, to have a job and to earn a
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living. Other than that, three goals of lifelong education were set: 1 ) ‘out-ofschool’ children and youth, who need to continue their study; 2) By the
community, education will be provided to ‘out-of-school’ children and youth in
order to help them to get more involved in community activities, and to
cultivate their conscience with self-responsibility and public responsibility; 3 )
By the community, education will be provided to ‘out-of-school’ children and
youth in order to help them to realize their self-worth and potential for learning
and developing themselves throughout their lives.
The findings of developing a lifelong education providing model for ‘out-ofschool’ children and youth by community organizations
Five components in developing the model were described below.
Beliefs
a. The philosophy of lifelong education for ‘out-of-school’ children and
youth was the belief in children’s potential that they are able to learn and
develop themselves continuously to be a complete human being physically,
mentally, emotionally, and socially.
b. The key concept of lifelong education for ‘out-of-school’ children and
youth was to firstly motivate these young people failed by an education system
to learn with flexible methods. This was based on the belief that education
could be applied to suit children’s needs and situations, to increase their
learning potential, to prepare them for work, and to cultivate their conscience,
personal self-discipline, self-responsibility and public responsibility.
c. The principles of lifelong learning for ‘out-of-school’ children and
youth were to improve children’s self-awareness and to know their own needs,
to inspire themselves to learn on their own, to develop themselves to their full
potential, to coherently and connectedly integrate learning into their way of life,
to learn by doing, to promote continuous and lifelong learning, to learn for
cultivating their personal self-discipline, self-responsibility and public
responsibility.
The context model
a. Background. The study of ‘out-of-school’ children and youth
situations in Subsinpattana Community and neighboring communities showed
that more than 50 ‘out-of-school’ children and youth. Their problems were
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computer game addiction, a tendency to engage in risk behaviors, rarely
participating in community activities, and not having life goals. In addition, five
significant causes of problems were found: 1. Children felt unsafe at school,
especially when they were bullied. 2. They were tired of learning, and
encouraged one another to engage in risk behaviors. By inflexible teachers and
school systems, children were also not permitted to study. 3. Families and
parents did not involve in children’s education, and children could not be
forced to go to school if they did not want to. 4. Children with developmental
brain disorders had learning disabilities, and they learned slowly. 5. Their
families were poor. Besides that, ‘out-of-school’ children and youth in
Subsinpattana Community identified their two development needs: 1. They
wanted to continue studying in non-formal education for acquiring a
qualification, or in formal education emphasizing more on occupational
training than on general subjects. 2. They wanted to develop their job skills for
earnings.
b. Desirable goals. They were to develop ‘out-of-school’ children and
youth’s self-awareness, to increase their own potential, knowledge and skills
(especially job skills), to encourage community involvement, and to improve
their quality of life for enabling them to live a productive life.
Participants
a. A target group. The target of the study was ‘out-of-school’ children
and youth, referred to people under 25 years old who were illiterate or dropped
out half way without completing the compulsory or basic education. They lived
in Subsinpattana Community and neighboring communities, and were also
interested and willing to participate in lifelong education activities provided by
community organizations.
b. The education provider. The community organizations mainly
functioned as a facilitator and a co-operator, asking for cooperation with people
and networks inside and outside the community in order to participate in
lifelong education. It took a role as a supporter, supporting necessities and
learning of ‘out-of-school’ children and youth. Not only was it a mentor who
built trust, and gave a moral support and advice about education and how to
live their lives, but it was also a co-learner, seeking out new knowledge in order
to select useful learning activities to develop provided lifelong education for
these young people.
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c. Support networks. 1) Internal networks were groups or other
organizations inside the community, participating and supporting lifelong
learning activities. They were comprised of Subsinpattana Community
Housewife Group, Community Health Volunteer Group, To Be Number One
Club, and the committee of Community Savings Group. 2) External networks
were agencies, groups, and organizations of the government sector and private
sector, such as Bangkhuntien District Office of Non-Formal and Informal
Education, the Crown Property Bureau, Bangkhuntien District Office, The
Cooperative Development Network of Communities on Crown Property
Bureau Land, Samaedam Police Station, Bank for Agriculture and Agricultural
Cooperatives, Tanwandee Temple, King Mongkut’s University of Technology
Thonburi, and Bansomdej Chaopraya Rajabhat University.
The lifelong education providing plan
a. Contents. The contents, focusing on self-awareness, developing
knowledge and job skills, and encouraging involvement in community
activities, were as follows: 1. Self-Discovery and Career Exploration, 2.
Learning and Practicing Important Occupational Skills of the Community and
Other Job Skills, 3. Practicing the Use of Information Technology for Seeking
Knowledge, and Having Media Literacy, 4. Learning to Communicate in
English for Work and Daily Life, 5. Learning the Philosophy of Sufficiency
Economy for Applying in Daily Life, 6. Volunteer Activities for Improving the
Community Environment.
b. Learning activities. The approach focused on supporting ‘out-ofschool’ children and youth to realize their potential, knowing themselves,
practicing, and working in groups: 1. asking them to think and talk, watching
videos, and inspiring them to learn at the early stage, 2. measuring their
aptitude and preferences for helping them know themselves, 3. lecturing about
content knowledge and demonstrating practices, 4. practicing their skills in
practical activities, 5. incorporating self-study based on their interest, discussing
and sharing knowledge with class, 6. using collaborative learning-learning in
groups for sharing and exchanging knowledge, accepting other people’s
opinions, and working with others, 7. making training plans with experts and
support networks 8) making a learning visit, such as taking them on a field trip.
c. Learning resources. 1. Learning resources inside the community
were places, such as Community Book House, Community Learning Center,
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and agriculture demonstration plots, and knowledgeable people, such as the
local wisdom elite, local wisdom teachers, the elderly, Community Housewife
Group, and the club. 2. Learning resources outside the community were various
kinds of media, such as books, the print media, televisions, radios, videos, and
websites, knowledgeable people, learning sources, vocational training centers,
and so forth.
d. Assessment. 1. Self-assessment: learners evaluate themselves during
instruction or during self-study as they summarized and discussed what they
learnt with others. 2. Observation: the community working group observed
learners and recorded their participation in each education activity. 3. Focus
group discussion: learners were evaluated their satisfaction and asked for
suggestion on provided lifelong education activities.
Methods of Lifelong Education Providing
The methods were divided into three types according to characteristics
of activities.
a. A formal structured method was education providing with plans.
In the method, a period of time, steps, education activities were set, and there
were the explicit criteria and assessment for activities, such as Training Skills
for Using Information Technology and Having Media Literacy, and Learning
to Communicate in English for Work and Daily Life.
b. A non-formal structured method was education providing with
rough plans. In the method, contents, activities, assessment and a period of time
were suitably adaptable and flexible, Learning and Practicing Important
Occupational Skills of the Community and Other Job Skills, and Learning the
Philosophy of Sufficiency Economy for Applying in Daily Life.
c. A non-structured method was education providing with no
specific plans. In the method, a period of time learning activities and
assessment were not set. It was informal learning which could learn all the
time, such as, developing community learning resources for learning support.
The Lifelong Education Providing Model for ‘Out-of-School’ Children
and Youth by Community Organizations could be summarized and was
presented as follows:
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Figure 3. The Lifelong Education Providing Model for ‘Out-of-School’ Children
and Youth by Community Organizations

The findings of providing lifelong education activities for ‘out-of-school’
children and youth by community organizations
From the observation, the following results showed that ‘out-of-school’
children and youth participating in the activities were positively changed.
a. Having enthusiasm. After they participated in the experiment, their
enthusiasm and interest increased gradually and they were more cooperative.
b. Expressing more openly and expressing an opinion with reasons. They got
involved in ice-breaking activities, got to know one another, and the instructors
gave them a moral support as well as being intimate with them, and not forcing
them, they voluntarily express their opinions and adapted themselves
constantly.
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c. Being responsible. Most of them spent time in participating in all activities,
only a few were absent from the activity some weeks. Besides that, most of
them were responsible for their assigned duties.
d. Having developed knowledge-seeking skills. They were able to search for
knowledge in relation to their self-interest. Some of them, who learnt from
various websites, tried to edit a short video clip for their presentation.
e. Being happy. While they were involved in activities, their faces, eyes, and
smiles displayed an expression of happiness. They talked and participated in
activities with understanding of others, smiles, and laughter. From the focus
group discussion with participating in the lifelong learning activity was
conducted in order to evaluate their satisfaction and ask for suggestion on
lifelong education activities. The results were summarized below:
1. Provided occupational skills training should be varied and based on ‘out-ofschool’ children and youth’s interest. There should have been a training needs
analysis survey before designing activity plans in order to meet identified
learners’ needs.
2. Several methods should be used to provide education, especially ones which
attracted learners’ attention well, such as the field trip, learning from real places
and seeing real things for gaining direct experience and happiness in learning.
3. Learners should be given the opportunity to voluntarily choose what to learn
based on their interests, and to engage in designing their own learning plans.
4. Equipment and technological media required for activities should be readyprepared, or designing different learning plans to use available resources in the
community.
Discussions
The lifelong education providing model for ‘out-of-school’ children and
youth by community organizations was an educational process which promoted
young people to be lifelong learners, discover their potential, aptitude and
preferences, and also finding a career they wanted for their own advancement.
This was similar to characteristics of lifelong education stated by Dave (1973)
that key principles of lifelong education was motivation in learning and
discovering individuals’ learning capabilities. Lifelong education for ‘out-ofschool’ children and youth provided by community organizations was
developed based on the problems and needs of people in the area, including
direct stakeholders-children and youth, and community organizations whose
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role was the lifelong education provider, improving the quality of the
community. According to A Five-Year Education Strategic Plan for The
Disadvantaged Children (2012-2016) proposed by The Office of the Basic
Education Commission (2011), it focused on strategies of the Promotion of
Rights and Educational Opportunities, Sectors Cooperation and Education
Networks, and Educational Management Administration, emphasized by
integrated holistic educational management encouraging agencies in all sectors
to work together for area-based development.
The results of using the model from the observation of activity
participation, they were categorized into three groups:
1. The first group was people who were interest in activities. They responded to
the instructor, and tried to do activities by following instructor’s suggestions.
2. The second group was people who were moderately interested, and they still
did activities by following the suggestions. When they encountered a problem,
they often stopped doing activities and sat back, or watched the others. They
seldom expressed their opinions as well.
3. The third group was people who were quite a bit less interested. They did not
cooperate much, especially when activities were too much complex or
complicated, they would have no interest in joining.
The occurred problems of conducted activities showed that the contents
and teaching methods were not relevant to every learner’s needs. Besides that,
adaptations of much more complicated activities were needed; theories or very
complicated activities should not be highlighted in teaching. Due to ‘out-ofschool’ children and youth feedback for activity development, doing
complicated activities and using technology without the ready-prepared
equipment would cause learners’ boredom and a lack of willingness. According
to the research of Panjawatana (2000), obstacles of non-formal education
activities organizing for disadvantaged children in Wat Suan Kaew, Thailand
were identified that: 1. Teaching methods and contents were not consistent with
knowledge of the practical application. 2. Instructors should have proficiency in
interacting with learners as well as being intimate. 3. Children felt inferior and
they lacked self-confidence. 4. There was a lack of materials, equipment and
learning facilities, and 5. Assessment was inconsistent with the real-life
application. All five points were the problems and obstacles which affected on
lifelong providing. The solutions were to make smaller classes and reduce class
size, to let ‘out-of-school’ children and youth choose what to learn based on
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individuals’ interests, not to force them and give them the freedom to learn, and
to use small group teaching for building familiarity and boosting their selfconfidence.
Conclusion
Due to the study, the researchers have found that community
development work has to start with “perceiving the problem” from the
“empirical data” of the target group directly as it portrayed broader and deeper
images of ‘out-of-school’ children and youth’s problems. “An image of
negative experiences from the formal education system of ‘out-of-school’
children and youth” is finally revealed that self-experience and experience
gained from people and events are reasons why these young people refuse the
education system. This will be an important consideration point used as a
guideline for designing lifelong education in accordance with learners’
experience and needs.
From the model implementation, it appears that all model components,
consisting of beliefs, the context model, participants, lifelong learning plans,
and methods, are interrelated in supporting the young people having a positive
learning experience, realizing their self-worth and potential, and developing
their knowledge and occupational skills necessary to live.
In order to that, the provider–the community organization–plays an
important role in turning negative experiences into positive ones. Beliefs and
positive perceptions within young people are needed firstly; everyone has the
positive potential. There should also be methods and learning activities drawing
on their positive potential in providing lifelong education, always stimulating
and reinforcing as well as making them see knowledge as useful and applicable
to daily life. Education designed by the community is not static; constantly
learning about changing factors and conditions is needed in order to improve
education, and ‘out-of-school’ children and youth should be given the
opportunity to engage in designing their own learning plans and assessing
themselves. All mentioned approaches will promote the young people’s
learning and own knowledge seeking which are significant characteristics of
lifelong learners.
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