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Abstract 

Our study performs a comparative analysis of the role experiential and attributional 

factors play in the career planning of one sample of final year high-school studentsvs.one 

sample of final year vocational education students. We worked with 848 12th year high-

school and 341 11th year vocational education future graduates from the Covasna County, 

Romania. Having had a model role teacher, school satisfaction (as experiential variables) 

and importance assigned to career planning (as an attributional variable) were associated 

with the intention of following a higher education path and with finding employment on 

the home labour market in the case of high-school students and with the intention of finding 

employment on the home labour market immediately after graduation in the case of 

vocational education students.With regard to the need for reform of the education system 

in Romania, our study recommends adapting academic curricula to the real needs of the 

students and underscores the major role teacher influence has upon students’ making 

socioeconomically desirable career choices in their career-planning. 
 

Keywords: career choice intention; senior year students; experiential and attributional 

predictors 
 

Introduction 
 

Graduating from school and choosing between higher education and the 

labour market is among the most difficult tasks of development (Alam & deDiego, 
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2019). Socio-economically speaking, Romania is confronted with a large and 

increasing number of young graduates heading for the foreign labour market 

(IRES, 2018). High-school students regard choosing a higher education path to 

specialize in their chosen occupational field as desirable, whereas vocational 

education students look forward to immediate employment in the labour market. 

On the other hand, the form of pre-university schooling notwithstanding, their 

integration into, and finding work on the home labour market would be more 

desirable from a socio-economic standpoint. 

Although in-depth knowledge of the factors that influence the career 

planning of future high-school or vocational education graduates is essential for 

the education system, research has been sparse so far. Among the few empirical 

results available in this area of research, a recent study on a sample of high-school 

students from Bucharest showed a 90% preference for the higher education career 

path (CMBRAE, 2017). Two other studies show that 12% of future graduates from 

Râmnicu-Vâlceaand 28% of their peers in Harghita considered employment 

abroad (Georgescu, 2014; ADJH, 2019). 

For Romania, we failed to find any studies providing data on the factors 

that influence the career choice of future high-school and vocational education 

graduates. The few available studies deal exclusively with high-school students 

and provide no data on the career choices of vocational education students. It is 

worth noting here that the career choice of vocational education students has an 

immediate influence on the labour market, which they seek to integrate the soonest 

possible after graduation (Alam & deDiego, 2019). 

While it is clear that high-school and vocational education students differ 

in their career planning, the question remains whether their career choice intention 

predictors vary depending on educational system (academic vs vocational). Can 

we identify predictors with protective effect for both the academic path (university 

study) in the case of high-school students and for integrating the labour market, in 

the case of vocational education students? 

The socio-cognitive theory of career provides a widely known explanation 

of career behaviour, including career choice, per se. However, proposing to extend 

the exploration toward potential career choice intention predictors, our attention 

focuses on what can be different in students school learning process by educational 

system. Less pronounced from now is the direct effect of the experiential 

component of career choice.  
 



 

 

 

 

 

 

L. Brassai and I. Kiss / IJEPC, 2020, 10 (1 & 2), 186-203 

___________________________________________________________________ 

 

188 

Conceptual framework 

The social cognitive theory states that personal, contextual, and 

experiential factors affect career-related chioce and actions (Lent, Brown, & 

Hackett, 1994). Among personal attributes, expectancy future beliefs represent a 

key personal factor. In the socio-cognitive theoretical framework, experiential 

sources of career choice intention (e.g., learning experience) are filtered via a 

person’s belief system. Therefore, instead of highlighting the positive or the 

negative aspect of the quality of experiential sources with regard to career 

planning, socio-cognitive theory looks at the positive or negative character of 

beliefs as information-processing filters based on attributional mechanisms. 

Numerous empirical studies highlight the direct impact of experiential 

sources, such as learning experiences, in shaping students’ future projections. 

Thus, Hatte (2009) summarized the effect size of more than 800 meta-analyses of 

“what works best” with regard to key influences on student whole school career 

and highlighted the importance of the student-teacher relationship. Other papers 

underscore the relationship between teachers and students as a determining factor 

for career choice intention among secondary school students (Salami & Salami, 

2013). Roy (2016) studied the factors that influence student vocational behaviour 

and highlighted the influence of model role teachers, noting that a large proportion 

of young employees mentioned that having had teachers whom they perceived as 

a role model was the most important motivation of their choice. Blazar and Kraft 

(2017) describe the extent to which a positive emotional relationship with teachers 

can increase students' school satisfaction. Galliott and Graham (2015) found a 

direct correlation between school satisfaction and career maturity. Gherasim and 

Butnaru (2013) reviewed the influence of the learning environment upon 

academic, socio-emotional and vocational development in the school population 

of Romania, drawing similar conclusions: the experiential dimension of school 

learning has a significant influence. 

At the same time, other authors (Reyes et al., 2012; Skinner & Belmont, 

1993) underline the role of students' perception of the usefulness of school learning 

experiences in optimizing their motivation for learning and need achievement. In 

a summary paper on the quality of the schooling as related to student academic 

outcomes, Weinert, Schrader and Helmke (1989) shows that replacing the 

academic knowledge and competence paradigm with a paradigm centred on 

knowledge and skills required in real life is of the utmost urgency. Quite a lot of 

international papers focusing on the study of the efficiency of school learning 
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experiences underline the importance of adding school learning experience to the 

primary goals of the education system as a whole (e.g., Naude, 2014). Following 

an extensive analysis of the causes of the gaps in the educational system of 

Romania as compared to education systems in other European countries, Stanef 

and Manole (2013) support the urgency of a thorough recalibration of the 

education system in Romania. Among the reasons cited, the authors highlighted 

the lack of relevance of the curriculum for current societal expectations and 

suggested adapting the educational system so that schools can respond 

successfully to the educational needs of a declining school population.  

To conclude, despite the wide recognition the socio-cognitive model of 

career has enjoyed, empirical results do suggest the need for a reassessment of both 

the role played by the experiential factor in relation to the attribution factor and of 

the significant effect of school learning experiences upon vocational behaviour, an 

observation which is valid not only for other countries’ educational systems but for 

Romania as well. 

Also taking into account empirical results which underscore the role of 

experiential components of school learning, our pilot study explores the role school 

learning experience plays in the students’ future career planning choices by 

comparison with the effects of future-related beliefs. The vocational choice of final 

year students can have positive, desirable effects upon country-wide socio-

economic processes (Ahan & deDiego, 2019; IRES, 2018). We see positive 

choices and desirable effects when high school graduates decide to follow the 

further education path, and when vocational school students decide to look for 

employment in the home labour market. The main goal of the present study was 

therefore to investigate the role of the school learning experiences and of the future 

related beliefs upon senior year students’ career choice intention, whether finding 

employment (in the case of vocational education students) or following a higher 

education career path (in the case of high-school students), and upon their doing 

so at home. 

 

Method 

 

Participants 

A convenience sample of final (12th) year high-school students and final 

(11th) year vocational education students in the Covasna county, Romania, was 

assembled for this study. The final sample consisted of 848 high-school and 341 
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vocational education students who met age criteria (17-19 years of age; 

Mage=17.8 year, SD=1.3), 42,4%, respectively 63,6% of whom were male. 

 

Instruments 

Career choice intentions was measured with a unique item: “What do you 

plan to do professionally after school graduation?”. The answer choice was: “I plan 

to follow academic study on post-high-school level”, “I plan to study and work at 

the same time”, “I’ll look for a job in the Covasna County.”, “I’ll look for a job 

somewhere in Romania”, “I’ll work abroad.”, “I don’t yet know.”. The answer 

choice was: “No”, “I don`t know”, “Yes”. 

School learning experiences measurement was carried out using one item 

for each topic of interest: whether students had a preferred teacher (“You had a 

preferred teacher during your vocational/high-school years”), whether they had a 

model role teacher (“You had a model role teacher during your vocational/high-

school years”), whether they perceived the acquired knowledge as useful (“You 

find the knowledge that has been acquired useful”) and whether they perceived the 

school as useful to them in acquiring important life skills (“You find the life skills 

that have been acquired useful”). Answer choice was “Yes”, “No”, and “I don’t 

know”. 

At the same time, as a global indicator of how students subjectively assess 

their school experience, we investigated the students’ satisfaction with school by 

asking: “Are you satisfied with school?”, with possible answers distributed on a 

four-grade Likert scale where the answer “Not at all” was rated 1 point and the 

answer “Very satisfied” 4 points. 

Investigation of future beliefs measurement was carried out using one item 

for each topic of interest: apprehension about school-to-university / school-to-

work transition (“I wish I could stop time in order not to have to leave school and 

confront life”), trust in the future (”I look forward to, and trust the future.”), goal 

commitment (”I know exactly what I want and I consistently follow my plans”), 

importance assigned to career planning (”Career planning is important to me”). 

Answers were distributed on a four-grade Likert scale of 1, strongly disagree, to 4, 

strongly agree. 
 

Procedure 

Data collection was carried out during the educational class. We gave the 

students a presentation of the aims of our data collection, after which interested 
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students who volunteered were required to complete an anonymous web-based 

questionnaire (Google Forms) in the computer lab of the school. According to 

observations in the piloting phase, answering the questionnaire took an average 35 

minutes. 
 

Data analysis 

After data collection, we exported the Google docs Microsoft Excel 

database to the IBM SPSS Statistics 26, which was used in the calculations with a 

significance level of 0.05. 

The first stage of our work was a comparative data analysis according to 

education type (high-school vs. vocational education). The chi square test and the 

Student t-test for the independent sample were used to firmly establish the 

differences between the two types of education by visual inspection in the 

contingency table. The effect size of the chi-square-test was determined using 

Cramer’s V, for the Student t-test by the Cohen test. The value Cohen d<0,20 

indicates a small effect, 0,20<d< 0,60 indicates a medium effect), and d>0,60 

indicates a large effect. Interpreting the Cramer V value depends upon the degrees 

of freedom. For the degrees of freedom we dealt with for the descriptive statistics 

of the present paper df=2 and df=3, the values V obtained indicate a medium effect 

(df=2, V≥.07, and df=3, V≥.06 respectively) and a strong effect (df=2, V≥.21 and 

df=3, V≥.35 respectively). 

The second stage of our data analysis focussed upon correlation analysis. 

First the independent nominal variables were dichotomised (“don’t know” answers 

were omitted), the analysis of association between variables was based on the 2 x 

2 contingency table, (which we tested using the phi association coefficient), 

respectively the Fisher exact test (when a small expected frequency occurred). 

Testing the association between independent dichotomised nominal variables and 

independent ordinal variables was performed with the independence chi-square 

test. The correlation between independent ordinal variables were analysed based 

on the Spearman correlation coefficient. 

Subsequent analysis examined the role the experiential factor vs. the 

attributional factor play in estimating a student’s career choice intention. As a 

dependent variable of our analysis career choice intention was dichotomised as 

follows: the answer choice “I plan to follow academic study on post-high-school 

level” versus the answers implying the intention of finding employment builds one 

dichotomic dependent variable (VD1, follow a higher education career path vs. 
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find employment). The answer choice “I’ll look for a job in the Covasna County” 

and “I’ll look for a job somewhere in Romania” versus “I’ll work abroad” builds 

the second dichotomy dependent variable (VD2: finding employment at home 

labour market vs. abroad). 

Because the dependent variables are nominal (dichotomic) whereas the 

independent variables were both nominal and ordinal, we applied multinomial 

logistic regression analysis. Analysed variables were introduced in a regression 

analysis in two consecutive sets. The first set of variables, the experiential factor, 

includes the following variables: preferred teacher, model role teacher, students’ 

subjective experiences of the usefulness of acquired academic knowledge and 

subjective experiences about the usefulness of acquired life skills and school 

satisfaction. The second set, the attributional factor, includes the following 

variables: apprehension about school-to-university/school-to-work transition, trust 

in the future, goal commitment, and importance assigned to career planning.  

The results of the binary logistic regression analyses are presented as a 

series of odds. An odds ratio > 1.0 indicates that there is a positive association 

between the factors of interest to the baseline odds while a value < 1.0 indicates 

the opposite. In addition, confidence intervals (95%) were also calculated for 

statistically significant relationships based on the criterion that the confidence 

intervals did not include 1.0. 

 

Results 

 

Table 1 shows the percentages recorded for the students' answers to the 

question “What are your career plans after school graduation?”. 
 

Table 1. Career choice intention among high-school and vocational education students 
 

Undecided Studies 
Study and 

works 

Look for work 

in county of 
residence 

Look for 

work in 
Romania 

Look for 

work 
abroad 

High-school 

students 
11,6% 51,6% 12,1% 5,0% 6,9% 12,8% 

Vocational students 14,1% 13,3% 16,1% 14,6% 9,7% 32,2% 

Note: high-school students (N=873), vocational education students (N=341) 

 

Regarding the availability of students to the home labour market (see Table 

1) vocational education students favour the labour market of the county of 

residence, while high-school students are more willing to look for work in the 
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labour market of the country as a whole. No statistically significant difference was 

detected. 

We noted a trend which is common to both types of education: among 

students of both types of education the number of students considering 

employment abroad is higher than the number of those expressing the intention to 

integrate the Romanian labour market. 

Table 2 shows that the percentage of high-school students who reported 

having made the experience of a model role teacher is quite low, especially by 

reference to the number of students who acknowledged having had a preferred 

teacher. The percentage of high-school students who acknowledge having learned 

many useful things and having acquired important life skills is low, while the 

percentage of undecided high-school students (those who selected “I don't know”) 

is extremely high. 
 

Table 2. School learning experiences among high-school and vocational education students 
 NO DON’T KNOW YES 

High-

school 

Vocational High-

school 

Vocational High-

school 

Vocational 

Preferred teacher 9,3% 11,2% 10,3% 15,5% 80,4% 73,3% 
Model role teacher 39,2% 48,1% 52,8% 20,2% 8% 20,2% 

Usefulness of acquired academic 
knowledge  

9,4% 10,6% 77,8% 9,1% 12,8% 80,4% 

Usefulness of acquired life skills  13,7% 9,1% 74,3% 10% 12% 80,9% 

Note: high-school students (N=873), vocational education students (N=341)  

 

The independence chi-square test indicates significant differences with 

medium to large effect size between the two types of education regarding the 

experience of a model role teacher (χ2(2, N=1189)=60.011, p<.001, V=.22, p<.00), 

the usefulness of acquired academic knowledge (χ2(2, N=1189)=306.121, p<.001, 

V=.394, p<.001) and the usefulness of acquired life skills (χ2(2, N=1189)=514.216, 

p<.001, V=.651, p<.001), remarkably always in favour of the vocational education 

students. 

A high level of school satisfaction of the students from both types of 

education is indicated by the asymmetric, left-skewed distribution of the scores. 

The number of those “not satisfied” with school remains below 10% for both 

samples. 

From the distribution of scores in Table 3 we see that about one third of 

high-school students indicated they have no apprehension about school-to-

university / school-to-work transition, while approximately 50% of the vocational 

education students responded that they experienced no such apprehension. At the 
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same time, more than 90% of students from both types of education indicated that 

they assign importance to career planning, that they have trust in the future and are 

committed to pursuing their set goals. 

 
Table 3. Future related beliefs among high-school and vocational education students 

 Strongly disagree Disagree Agree Strongly agree 

High-

school 
Vocational 

High-

school 
Vocational 

High-

school 
Vocational 

High-

school 
Vocational 

Apprehension about 

school-to-
university/school-to-work 

transition  

36,3% 47,3% 20% 19,9% 21,1% 17% 22,6% 15,8% 

Trust in the future 3,7% 6,2% 11% 13,5% 36,4% 27,6% 48,9% 52,8% 

Goal commitment  11,7% 6,3% 22,9% 14,5% 34,9% 36,6% 31,5% 42,6% 

Importance assigned to 

career planning 

6,9% 10,6% 7,0% 9,3% 20,7% 29,1% 65,4% 51% 

Note: high-school students (N=873), vocational students (N=341) 

 

Comparing the average scores of students of the two types of education 

brings significant differences to light: we measured trivial, small and medium 

effect sizes. Thus, vocational students assigned less importance to career planning 

(t(1212)=4,467, p<.001, d=.07) but are distinguished instead by a low level of 

apprehension about the school-to-university/school-to-work transition 

(t(1212)=3,42, p<.001, d=.51) as well as by a high level of goal commitment 

(t(1212)=-2,98, p<.001, d=.50). 

In the light of our correlational analysis, the influence of the model role 

teacher proved to be quite strong. It was evidenced in both student samples and 

was even more pronounced among high-school students, who otherwise reported 

a lower level of the experience of the model role teacher than the vocational 

education students did. Among high-school students a stronger association was 

identified between the model role teacher and the usefulness of acquired academic 

knowledge (see Table 4). Likewise, the matrix of associations showed a clear 

difference between the two kinds of experiences related to the perception of 

teachers (as a preferred teacher on the one hand, and as a model role teacher on the 

other hand). Of these two variables, the experience of a model role teacher played 

the stronger role. 
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Table 4. Association matrix of independent nominal variables among high-school and vocational 

education students 
 Model role 

teacher 

Usefulness of acquired 

academic knowledge 

Usefulness of acquired 

life skills 

 High-

school 
Vocational 

High-

school 
Vocational 

High-

school 
Vocational 

Preferred teacher 

 

N = 444 

φ=.182** 

N = 76 

φ=326 *** 

N = 174 

φ = 250*** 

N = 26 

Fisher = NS 

N = 202 

φ = 154** 
N = 24 

Fisher = 170** 
Model role teacher 

 

  N = 161 

φ = 640*** 

N = 59 

φ = 260*** 

N = 175 

φ=697*** 
N = 53 

φ = 478*** 
Usefulness of acquired 

academic knowledge 

    N = 151 

φ=781*** 
N = 37 

Fisher = 730*** 
Note: high-school students (N=873), vocational education students (N=341); φ –phi association coefficient, Fisher – Fisher exact test, 

NS – no significance, ** p ˂  0.01, *** p ˂  0.001 

 

Inspecting the matrix of association analyses performed between nominal 

and ordinal independent variables (see Table 5), we found that high-school 

students showed more appreciation for the usefulness of the acquired knowledge, 

while vocational education students assigned more weight to acquiring useful life 

skills. 

At the same time, the association between usefulness of acquired academic 

knowledge and the rest of the independent variables is stronger among high-school 

students than among vocational education students.  

Also, the association between the appreciation of the usefulness of the 

acquired life skills and the rest of the independent variables is stronger among 

vocational education students than among high-school students. 

Moreover, school satisfaction was most strongly associated with the 

usefulness of acquired knowledge in the case of high-school students, whereas in 

the case of vocational education students the association with the usefulness of 

important life skills proved more pronounced. 

With regard to the importance assigned to career planning, we noted that 

it is more closely associated with the usefulness of the acquired knowledge in the 

case of high-school students, and with the usefulness of the acquired of important 

life skills for vocational education students. 

The Spearman correlation analysis of ordinal independent variables (e.g., 

school satisfaction, trust in the future, goal commitment, and the importance 

assigned to career planning) reveals a more robust pattern of correlation between 

school satisfaction and the rest of ordinal independent variables. 
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Table 6. Correlation matrix of independent ordinal variables between high-school and vocational education 

students (Spearman correlation coefficients) 
 

Apprehension Trust in the future Goal commitment 
Importance assigned to 

career planning 

 High-

school 
Vocational 

High-

school 
Vocational 

High-

school 
Vocational 

High-

school 
Vocational 

School satisfaction -.421*** -.412*** .441*** .429*** .431*** .467*** .465*** .483*** 

Apprehension about 

school-to-university / 
school-to-work transition 

  -.314*** -.2650** -.206*** -.248*** NS NS 

Trust in the future     .431** .446*** .277*** .280*** 

Goal commitment       .262*** .300*** 

Note: high-school students (N=873), vocational school students (N=341); NS – statistically irrelevant, ** p ˂  .01, *** p ˂  .001 
 

The results of the regression analysis highlight the prominent role of the 

experiential factor on dependent variables (see Table 7). For both types of 

education, the experiential factor had a higher contribution than the attributional 

factor in explaining the total variance of DV1 and DV2 respectively. 

From all of the independent variables, that of the model role teacher proved 

to be the most robust predictor of a positive, socio-economically desirable career 

choice intention. Among high-school students, the likelihood of continuing into 

higher education was 4.2 times more likely if students had experienced a model 

role teacher, and the intention to find employment on the domestic labour market 

was 3.2 times more likely than for students lacking the experience of a model role 

teacher. Among vocational education students, the likelihood of the intention to 

find employment immediately after graduation was 2.2 times higher for those 

having had the experience of a model role teacher and the likelihood of the 

intention to find employment on the domestic labour market was 1.9 times higher 

than for those lacking the experience of a model role teacher. 

The other experiential variable, school satisfaction, also had a remarkably 

robust effect. Among high-school students, school satisfaction is protective both 

with regard to the intention of enrolling in higher education and with regard to the 

intention of finding employment in the home labour market. Among vocational 

education students, school satisfaction proved to be a protective factor against the 

intention to find employment abroad. 

Among the attributional variables, the importance assigned to career 

planning plays a significant role. In our sample of high-school students it predicted 

an increased likelihood of the intention of enrolling in higher education and of 

finding employment at home. For the vocational education students’ sample, it 
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proved to have a protective effect with regard to the intention of finding 

employment at home. 
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It is important to note that the studied experiential and attributional factors 

do not always predict a positive professional path. They may also have a risk effect: 

among vocational education students, usefulness of acquired academic knowledge 

and trust in the future predicted the intention to find employment abroad rather 

than on the home labour market. Similarly, among vocational education students, 

apprehension about the future increased the students’ likelihood of favouring 

higher education rather than finding employment immediately after graduation, 

which would be socio-economically desirable among both samples of students. 
 

Conclusions 
 

Although professional choices of school graduates have a direct 

influence on socio-economical processes, the career planning of high-school and 

vocational education students remains an insufficiently researched topic in the 

Romanian education system. We regard both the vocational education students’ 

choice to integrate the labour market and the high school graduates’ option for a 

higher education path, and their respective choice to integrate the home labour 

market in / after doing so as positive and desirable choices (Alam & deDiego, 

2019; IRES, 2018). 

By exploring new influence factors in career planning known from 

previous research to play an important role during the school career, our study 

centred on the influence of the relationship between students and teachers, of 

school satisfaction, of the perceived usefulness of both acquired professional 

knowledge and life skills upon students` career choice intention. Just as the two 

types of school differ with regard to both learning activity organisation and 

curricula, we contend that school experience in different education types may 

have differing effects upon students’ career choice intention. Consequently, the 

main goal of our work was to initiate the exploration study of the influence school 

experience has upon career choice intentions of final year high school and 

vocational school students beyond the better studied attributional factors.  

With regard to final year students’ career choice intention we find that 

high-school students and vocational education students plan their careers in 

different ways. We found a large proportion of high-school students intend to 

continue their studies, whereas students in vocational education looked forward 

to immediate employment and expressed a greater preference for working 

abroad. Another difference is that half of the students in vocational education 
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who expressed their intention to continue their studies also indicated they 

intended to work and study. 

With regard to students’ school learning experiences we can find that 

vocational education students report more positive learning experiences and also 

seem better prepared to cope with life outside of school. These differences 

between the students of the two types of education might be viewed as a 

consequence of the predominantly practical nature of vocational education and 

the closer relationship between teachers and students it involves, which benefits 

socio-emotional development, as noted in other studies (Blazar & Kraft, 2017; 

Gherasim & Butnariu, 2013; Reyes, 2012; Skinner & Belmont, 1993). Likewise 

our findings are in line with those of several empirical studies in educational 

psychology (Gherasim & Butnariu, 2013; Naude, 2014; Skinner & Belmont, 

1993; Weinert, Schrader, & Helmke, 1989) which also noted that, in order to 

rebalance the instructional-educational process it is necessary to not only 

persuade educational policy makers to fundamentally reconsider the socio-

emotional aspects of school learning, but also to re-evaluate them with particular 

regard for daily educational practice. In this respect our research results 

corroborate the assessment almost a decade ago by Stanef and Manole (2013) of 

the shortcomings of the education system in Romania. So far, efforts aimed at 

recalibrating the pre-university education system (curriculum reform, 

introduction of new subjects) have been half-hearted at best as they concerned 

only the cognitive component of the educational process. Consequently, as far as 

the perception of high-school students goes, reforms failed to achieve any 

desirable effect, which is supported by the findings regarding high-school 

students’ perception in our study. Despite the fact that appreciation of knowledge 

acquisition represents a protective factor with regard to a positive career choice 

intention, most high-school students in our sample appreciated neither the 

usefulness of the knowledge nor that of the life skills they had acquired. 

Regarding the relative importance of experiential and attributional 

factors for a positive, socio-economically desirable career choice intention, our 

results highlighted the role of the experiential factor, whereby the factors of 

model role teacher and of school satisfaction play an outstanding role. Our results 

also align with other research results (Hate, 2009; Salami & Salami, 2013; Roy, 

2016) as we underscore the major importance of model role teachers in high-

school, where unfortunately however students report an extremely limited 

experience of it. We also note that the experience of the model role teacher 
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correlates to a large extent with a higher appreciation of the usefulness of 

learning. At the same time, educational system analysis highlights school 

satisfaction as a core determinant among the experiential components of school 

learning (Blazar & Kraft, 2017; Galliott & Graham, 2015). It became clear that 

the students who indicated a high school satisfaction also showed an increased 

trust in the future, indicated more consistency in the pursuit of their career 

choices and assigned more importance to their career planning. Likewise school 

satisfaction is the one variable that contributes most to reducing students' 

apprehensions about school-to-university / school-to-work transition. 

Regarding the attributional factor, we note the importance assigned to 

career planning: this variable predicted the intention to find employment on the 

home labour market for both high-school and vocational education students and 

also, among high-school students, the intention to enrol in higher education.  

The findings presented here must be interpreted in the light of several 

limitations. First, the present research is limited by the use of cross-sectional, 

self-report methods with a local sample of students, collected with a low level of 

study measurement instruments. Another limitation might be that the specific 

cultural context (Eastern Europe) may narrows the generalizability of our data. 

However, this may also constitute an asset, because while using an Eastern 

European sample we support the usefulness of our work by confirming previous 

findings in this specific cultural context. Future research could use longitudinal 

research designs in other cultural contexts to examine the temporal relationships 

among experiential and socio-cognitive variables and taking into account career 

choice intention. In addition, future research needs to include other important 

experiential variables such as school engagement, and the role of peer mentoring 

and peer relationships in career choice intention. 

To conclude we note that school learning experiences have a protective 

effect on a positive, desirable senior year students’ career choice intention. 

Therefore, for an educational system in search blended learning solutions, 

acknowledging the significant benefits of the experience of a model role teacher 

for a larger number of students represents a major challenge. 
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